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ABSTRACT 

The composite systematic functional objective career 
exploration program model integrates various career development 
theoretical approaches. These approaches emphasize self -concept , life 
values, personality, the environment, and academic achievement and 
training as separate functions in explaining career development. 
Current social development in Malaysia emphasizes a philosophical 
thinking to formulate a society that is caring, besides being able to 
meet the challenges in the year 2000, The implication for the 
profession is obvious. Changing attitudes, incorporating good moral 
values, and challenges in meeting a social system with high 
technology usage requires a competent counselor. Career counselors 
must be prepared to incorporate their skills with the new thinking in 
order to achieve the expected integrated goals. Self-awareness in the 
composite systematic functional objective career development model is 
acquired through a pragmatic approach. For example, when the core 
emphasis utilized personality and the environment, other activities 
incorporating self-concept and trait and factor are integrated as 
supporting elements. The management by objective career development 
exploration system forms the foundation of the implementation program 
for the model, (Four stages of implementation are considered: (1) 
Stage 1: Definition of objective; (2) Stage 2: Program activities; 
(3) Stage 3: Budget control; and (4) Stage 4: Evaluation of the 
management system, (ABL) 
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Abstract 



The composite systematic functional objective 
career exploration program model integrates various 
career development theoretical approaches . These 
approaches emphasize self concept, life values, 
personality, the environment, and academic achievement 
and training as separate functions in explaining career 
development. Self awareness in the composite 
systematic functional objective career development 
model is acquired through a pragmatic approach. For 
example, when the core emphasis utilized personality 
and the environment, other activities incorporating 
self concept and trait and factor are integrated as the 
supporting elements. The management by objective 
career development exploration system forms the 
foundation of the implementation program for the model. 
Four stages of implementation are considered 1) Stage 
li Definition of objective; 2) Stage 2i Program 
activities ; 3 ) Stage 3 : Budget control ; 4 ) Stage 4 : 
Evaluation of the management system. 
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Career Exploration Model 

1 

I ntroduct ion 

The imp lementat ion of a career exp lor at ion program 
is based on a model that is comprehensive. Also, the 
model would incorporate theoretical concepts on career 
development as well as theoretical concepts pertaining 
on program management implementation. Therefore, a 
career development program must be able to provide an 
effective long range continuity. 

Current social development in Malaysia emphasizes 
a philosophical thinking to formulate a society that is 
caring, besides being able to meet the challenges in 
the year 2000. The implication on the profession is 
obvious. Changing attitudes, incorporating good moral 
values; challenges in meeting a social system with high 
technology usage requires a competent counselor. 
Career counselors must be prepared to incorporate their 
skills with the new thinking in order to achieve the 
expected i ntegrated goal s . 

The composite systematic functional objective 
career exploration program model is an evolution of an 
earlier program implementation, A Career Program 
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System—A Management by Objective Approach (Othman 
Mohamed, 1980) . 
Theoretical foundat ions 

The implementation of a career program must be 
based on strong theoreti cal concepts . The 
implementation of a program that is void of theory 
would result in ineffective and vague objectives. A 
program that do not have an accurate objective would 
fail to define the results that it seeks to achieve. 
By implication, the resulting activity may not be able 
to provide the optimal benefits for the client that 
would receive the service. 

Career development is not restricted to vocational 
choice. Currently, the thinking and understanding 
regard i ng career deve lopment i ncorporate al 1 aspects 
making it a lifelong process (Walz & Benjamin, 1984). 
Gysbers (1984), indicated that the lifelong career 
development concept visualize a unique person with 
their own lifestyle. The expansion of this concept 
incorporates the individual as a worker, a student, 
member of the family and a citizen. These roles 
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involves the individual in an environment which is 
speci f i c such as at the p 1 ace of work , an educat iona 1 
institution, at the place of residence and in society 
itself. Also, the role played by the individual in 
each environment is closely related with events that 
are specific, such as begining of a job position, 
promotion, retirement, marriage and starting a family 
(Gysbers, 1984). Moreover, there is a direct 
relationship of the concept with incorporating career 
awareness, methods of making a decision on career 
choice, knowledge regarding 1 if eski 1 Is, expanding 
know 1 edge for self deve lopment , and an understand i ng on 
appropriate leisure for the self (Walz & Benjamin, 
1984). 

Contemporary career theor i es focus on four 
approaches 1 ) emphas is on se 1 f concept ; 2 ) emphas i s on 
sociology; 3) trait and factor; 4) and emphasis on 
personality (Osipow, 1973). Each of these approaches 
has its own strengths and limitations* However, 
counselors usual ly emphasize on the effectiveness of 
the result of the program being implemented. 
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The pragmatic method . The composite systematic 
f unct ional object i ve career exp 1 or at ion program mode 1 
cons i ders aspects of awareness i n regard self concept , 
life values, personality, the environment, and academic 
achievement and training. The self awareness 
characteristic is present in each theoretical 
approaches listed by Osipow (1973). However, the 
implementation emphasis is pragmatic. In the sense, 
when one approach is utilized as a core, selected 
characteristics from the other three theoretical 
approaches are used as support. 

As an example, the implementation of a career 
exploration that emphasizes on the personality approach 
according to Holland (Osipow, 1973) would utilize 
supportive activities characteristic of aspects on self 
concept proposed by Ginzberg, Super (Osipow, 1S73). 
A 1 so , as a supp 1 ement i t wou Id utilize the trait and 
factor interest awareness activities (see Figure 1). 
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In imp 1 ement i ng the compos i te systemat i c 
functional objective model, each self awareness 
character i st i c is re 1 ated with one another . Such an 
arrangement provides meaning toward the concept of 
integration in the choice of a specific theory. Also, 
the arrangement guarantees the use of the strength of 
other theor i es . 

Theoret i ca 1 management f oundat ion 

The strategy of implementing a career exploration 
program requires a management method that is systematic 
and orderly. The definition regarding the achievable 
result forms the crux in the management by objective 
career deve 1 opment exp 1 or at ion system (Othman Mohamed , 
1980) . Also, the composite systematic functional 
objective model requires a definition regarding the 
ach i evab 1 e r esu 1 1 from i ts imp 1 ement at ion act i v i t i es . 
As a mode 1 that is comprehens i ve , it requ ires a 
sequence of programs based on an eval uat ion and needs 
ana lysis suitable for the spec i f i c organ i zat ion . The 
programs being pi anned , must have the capac i ty to meet 
current and future cha 1 1 enges . I n th i s regard , the 
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planned program must be able to meet the response of a 
changing period, whilst at the same time not being too 
static and can be subjected for evaluation to determine 
its effectiveness (Walz & Benjamin, 1984). 

As a management system, the smal 1 sequence of 
programs being pi anned must be re 1 ated with one 
another. Also, each small programs must have its own 
object i ves and spec i f i c f unct i ons . its imp 1 ementat i on 
must have the cont inuity for the other sma 1 1 programs . 
In other words , each sma 1 1 program i s not p 1 anned i n 
i so 1 at ion . A 1 so , the re 1 at i onsh i p of the act i v i t i es 
being pi anned is cons i stent with the career matur i ty of 
the cl ient receiving the career exploration program. 
Overal 1 , each smal 1 program with their activities would 
move toward achieving a unitary main objective. 
Pes i gn i ng the program imp 1 ementat ion strategy 

The identification of the achievable main 
objective would be the main task of the career 
counse lor who p 1 ans to imp 1 ement this career 
exploration model. The main objective does not 
crystal ize in a vacuum. Al 1 preparations for the 
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launching of the program form the primary flow in the 
management of the Compos i te Systemat i c Funct iona 1 
Object i ve mode 1 . 

Needs analysis study . There is a need to compi le 
data on i nf or mat ion that may ass i st in the 1 aunch i ng of 
the program. The compilation of data must be made in 
an orderly and scientific manner. In other words, the 
r equ i red data need to be co 1 1 ected through a needs 
analysis study of the specific organization where the 
career exploration service is to be implemented. Also, 
as a minimum measure, a systematic observation could be 
made in the organization with the purpose to identify 
among others , the strength and weakness that is 
inherent in the specific organization. For example, 
the counsel ing avai labi 1 ity ; pattern of administration 
and cooperation between personnel ; potential cl ients ' 
needs; teachers' needs or personnel needs within the 
speci f i c organi zat ion . 

Management on the deve lopment of program needs 

During the management of the needs analysis 
study for the career deve lopment exp 1 or at ion program , 
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the counselor must consider the influences that would 
determine the success of the planned action. A 
resilient and successful program is responsive toward 
the need of the targeted group. Also, it would harness 
the awareness of the personne 1 in the organ i z at i on in 
regard the career services, and most important being 
able to work as a group. 

1 dent i f i cat ion of the career program needs . The 
career exploration program must be consistent with the 
cl ients ' maturity development . The development aspects 
are divided into three phases when the targeted groups 
are students. These phases are a) middle childhood 
phase; b) adolescence phase; c) early adulthood phase. 
It is proposed that all understanding regarding 
personal needs during each phase is focused on the 
pos i t i ve aspects . Act i ons toward the up 1 i f tment of the 
positive aspects are emphas i zed . Program activities 
that pi aced emphas is on i ssues re 1 ated w i th the 
weaknesses of the cl ient are reduced. 

Activities that are related with the positive self 
are more readi 1 y acceptab le by the client. The 
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movement toward the internal positive aspects of the 
cl ient provides reinforcement in the cl ient ' s 
confidence. This is not intended that the client's 
weaknesses are not emphasized. However, the emphasis 
is reduced, in order that exploration regarding career 
related issues that is positive for the client are made 
more obvious. 

Usage of i nst rumen ts as gu i dance too 1 s . It is 
encouraged that counselors uses survey inventories in 
order to identify clusters that are related with career 
exploration needs. The Mooney Problem Checklist 
Inventory, for example, could help identify aspects 
such as 1) health and physical development; 2) finance, 
life situations, work; 3) leisure and social; 4) 
soc ial-psyc ho logical relationship; 5) personal 
-psychological relationship; 6) love, sex and marriage; 
7) family and marital; 8) moral and religiosity; 9) 
adaptability toward school work; 10) the future: 
vocation and education; 11) curriculum and teaching. 
Per son a 1 i ty and i nter est i n vent or i es , such as those 
constructed by Holland (1985), Othman Mohamed (1977, 
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1391), Sidek Mohd Noah (1991), emphasizes on the 
exploration of interest and personality. The Minnesota 
Counseling Inventory helps in the identification of 
characteristics related with social adaptation; 
emotion; family adaptation; methods of adaptation. 

! nventory inter pretation . The inventory is used 
as an instrument to assist in the identification of 
certain characteristic aspect related with career 
development. Interpretation skills related with 
specific inventory is important in order to produce 
results that is not inconsistent with the client's 
emotional development. Counseling ethics in regard the 
usage of inventories must be adhered to. This 
arrangement is based on the principle that only 
counselors who are trained in the interpretation of the 
specific inventory is qualified to make the 
interpretation (AACD, 1987; PERKAMA , 1991). 

Take off point regarding c areer awareness program . 
Holis and Holis (in Peters & Shertzer, 1974), provided 
a guideline on the take off point regarding the career 
awareness program. It is based on the concept that the 
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awareness program is in cyclical stages. The initial 
take off point is not static. The initiation of a 
program is in fact based on the read i ness of the 
counseling service in each organization. The initial 
take off point is based on the extent the counseling 
service is involved in meeting the following needs a) 
information service; b) the testing service; c) the 
counseling service; d) the placement service; e) the 
follow up service; f) the research service; g) the 
eva 1 uat i on serv ice (see Figure 2). 



F igure 2 about here 



In this manner, there is flexibility in the 
management of the existing counseling service in an 
organization. For example, an organization may begin a 
program with a testing service if the result of the 
needs analysis indicated the necessity of such a 
program . Also, the serv i ng counse 1 or has been tr ai ned 
to i nter pret the spec i f i c i n vent or y which has been 
proposed to be utilized. Also, based on each 
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organ i z at ion counsel i ng serv i ce needs , the po i nt of 
initializing the take off point varies accordingly. 

In regard the determination of the point of take 
off for the management of the program, it is useful to 
prepare a questionnaire that is able to help determine 
the stage of awareness regarding the career counseling 
f ac i 1 i t i es within the spec i f i c organ i z at i on . The 
Student Inventory of Guidance Awareness (Wysong, in 
Peters & Shertzer, 1974), is an inventory that could be 
used for this purpose. 

Teamwork effort . Working as a team would ensure 
the effective implementation of the planned program for 
the benefit of the targeted group. Also, the pro po sal 
contemp 1 ates the format i on of an act i on group on career 
exploration program. A pr agmat ic leadership cons i stent 
with the corporate culture of the org an i z at i on would 
ensure the support of the organ i zat i on ' s management . 
The most important part is to trans 1 ate the abstract 
idea into a program implementation that is operational. 

Basic information is necessary in order that the 
counselor is able to plan specific levels for the 
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program imp 1 erne n tat i on . Each of the sma 1 1 er program 
with its various activities and specific objective 
moves as an integrated unit s imu 1 teneous 1 y toward the 
ma in unitary object i ve . Four levels of impl ementat i on 
stages has been i dent ified in order to provide the 
flexibility of administration, budget control, and the 
learning process of the counselor (Othman Mohamed, 
1980) . 

I mp 1 ementat i on stage 

Stage 1 DEFINITION OF OBJECTIVE 

a) Understanding and the acceptance 
of concepts by al 1 personnel 
involved in the career exploration 
program. 

Stage 2 PROGRAM ACTIVITIES 

a) Brainstorming in regard the activities 
toward ach i ev i ng the object i ve . 

b) I denti f i cat ion of personnel and 
med i a sources . 

c) Expected role of the counselor. 
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d) Feedback from the peritonei 

i nvo 1 ved in the program . 

e) Budget i ng 
Stage 3 BUDGET CONTROL 

a) Project ion of the budget. 

b) Actual implementation cost . 

c) Evaluative feedback. 

Stage 4 EVALUATION OF THE MANAGEMENT SYSTEM 

a) Fol low up studies regarding 
sat i sf act ion . 

b) Fol low up studies regarding 
the suitability of the program. 

c) Evaluation regarding the services 
rendered by the program. 

d) Data bank. 
Take off stage 

The take off stage or stage 1 provides an 
opportun i ty for the counse 1 or to define intensively the 
object ive of the program . Th i s stage requ ires that the 
counselor possess immense imagination, is creative*, 
with the purpose of determining a specific objective 
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within the scope of the composite functional objective 
system (see Figure 3). 



Figure 3 about here 



integration and concept consolidation stage 

The i ntegrat i on and conso 1 i dat i on stage or stage 2 
is the consequence of the actions undertaken through 
the implementation of objectives identified during 
stage 1 (see Figure 4). In this stage, the creativity 
of the counselor would be fully tested. The counselor 
is encouraged to formulate specific activities and at 
the same time upgrade present activities. Weekly 
informal discussion is necessary between all parties 
involved in the career exploration program. The 
intention is to obtain information that can be used as 
a source to evaluate the formulation of new programs. 
Also, this is a learning stage for the counselor in 
identifying strengths and 1 imitations in ski 1 Is related 
with the implementation of specific activities (Othman 
Mohamed , 1980) . 
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The decision in implementing an activity should be 
made after a brainstorming session. A collective 
consensus and collaborative work by all personnel 
involved would ensure an effective and smooth 
implementation of the career program. Also at this 
stage, counselors who are involved must understand 
their role and the importance of feedback regarding the 
activities implemented. Besides understanding their 
own self awareness, counselors must collaborate with 
the resource personnel identified toward the 
implementation of the activities. 



Figure 4 about here 



Budget control stage 

The budget control stage or stage 3 is an 
important part of project planning. Also, the career 
exploration program based on the composite functional 
objective model requires an effective budget control. 
Consideration must be emphasized that activities has to 
be implemented within the budgetry cost. All planning 
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must consider the limited financial and budgetry 
facilities. In this regard, the budgetry projection 
should be planned when the needs analysis has been 
completed. During the early part of stage 1, the 
projection of the budgetry planning is consistent with 
the objective of the overall program. 
Evaluation of the management system 

The overall evaluation of the program is an 
important activity. The fourth stage is also a stage 
of maturity for the program. Also, the collation of 
data is further intensified during this stage, and a 
study conducted to analyse the suitability and 
satisfaction of the targeted participants in the 
program. 

All data in regard the clients that requests the 
services must be collated. This data incorporates 
types of activities, suitability of the activities, 
potential employers, job placement for clients that 
have utilized the career services, data on clients that 
pursue further -stud i es , skills training and others. In 
this regard, the development of an information 
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technology system, the usage of specific software 
system would simplify analysis, storage and retrieval 
f unct i ons . 
Cone! usion 

The proposed strategy provides a strong effect on 
the co i tselor to be constant ly alert through the 
channe Is of the learning process. The educati ona 1 
curriculum of a guidance and counseling program, very 
rare 1 y i ncorporates aspects of imp! ementat i on , 
strategies, module formulation, methods in the 
formulation of career activities. in this regard, the 
counselors must be prepared to upgrade and enrich 
themse Ives through attendence at semi nar s , specific 
short term courses, workshops related with issues on 
career devel opment . 

The concept of integrating in a pragmatic manner 
the career theor i es emphs i zing the four approaches that 
focus on self concept, social, personality, and trait 
and factor, ensures the resilience of the composite 
functional objective system modality. Besides ensuring 
an integrated approach, the systematic management also 
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provides a synergy in implementation of the career 
exploration program based on the proposed modality. 
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Figure 2. Career exploration program implementation plan 
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Figure 3. Definition of objectives and goal identification 
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Objective 3 Evaluation of 

activities 
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